Hello...my name is Terry
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Terry is a 17 year old junior. Terry has
been diagnosed by a doctor as having Atten-
tion Deficit Disorder. His IQ is in the high
-average range and his favorite subject is

 assignments, homework and paying atten-
tion during instruction.

history. = He struggles with completing class

Possible Transition Assessments:
Landmark Callege's Guide to Assessing
College Readiness
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Does your son or daughter aspire to attend college? To help parents assess college
readiness, Landmark College has identified five essential foundations that are
particularly critical for students with learning disabilities or AD/HD in order to
succeed in a traditional higher education setting. Understanding these core areas
can help students recognize the challenges that they will face in college and identify
areas where additional support and development may be needed.

This guide is designed as a first step in helping students understand the complex

sets of skills, abilities and practices associated with these five foundation areas.
ores obtained using this guide provide an opportunity for discussion; they are

not intended to predict or limit a student’s potential, or provide a diagnosis.

>

t the end of the questions, you will find a briet discussion about each of the five

gy

oundations and steps a student can take to improve in that area, based on Landmark
College’s nearly quarter-century of experience focusing exclusively on educating

students with learning disabiiities and AD/HD.



For each of the foundation areas, you will find five questions. if your college-bound son or daughter answers "yes,"” mark the ves’
hox adiacent to the auestion with 2 check (/). Count checks marked in the “yes” boxes in each foundation area and record the
| g
umber in the box marked “total!

Academic Skills YES
1. Can you read up fo 200 pages in 2 week?

2. Do you have a system for taking notes’

3 Carx you write & paper of 10 or more organized pages %he«i refers io two or more sources?
4. Do you have a system for preparing for tests and exams?

5

Can you clearly summarize a college-level reading assignment?

Tols! fram this section

Seif-Understanding (Metacognition) VES
1. | Can you define and describe your diagnosis of a learning disability?
2. H’a;/é byOL.‘xl read your psychoeducational testing?
3. ‘Dc- y{;u know your academic strengths?
4, Do you know which academic tasks give you the most difficulty?
5. Cas“ you E‘dentif}/ the academic supports you need to be successful?
Total from this section
S%Ef“ﬁaﬁé‘k”@bﬁ@}l YES
1. Do you Prow your fegal rights as a student wi rh learning disability or AD/HD?
9. When you run into difficulty, do you agk for help? |
3. Do you soheduie YOUr OWn appoimmems with doctors, advisors and counseforé’?
4 Do you have access to your psychoeduoaﬂonai *estmo |
5. if a school or college refused to prov;da you with an appropriate accommodanon would you contest %he deu<|or> ?
Totsal fmm ‘imr:s section
Executive F‘um’amn YES
i. Do you kav@ a sy%tem for keapmg t'acfl of your progects, books and papers’? -
2. ‘Do you have a sys‘(cm for schedu!mg and managmg your: ’ume?
37.» Are you ab[e 10 xgncse dxﬁ!cume\, and focus on ihﬂ task at hand’?
4 Are you ab!e to Compleha all the steps of a pro;@ot in a imely manner?
5. Do you have a strategy for oomp!e’mg tasks that you find bormg? |
Total f;bm this féeﬁiﬁﬁ

M@tw&is@w and @&ﬁfaéercu YES
1. Do you have an academic s bjCCI “rhat you fmd interesting’?
Do you know what you want to get out of your first year of ccllege"’

Do you know that you can succeed?

ENRE RS

When you thiﬂk about what you have 1o do in college are you excited?

-

Car"cu imagine your life in ‘%Gyears ?

(831

Total from this section




s Transfer the total for each foundation area into the spaces provided below,

{Students may have significant strengths in some
g g

foundation areas, yet still struggle in one or more.)

« These totals together and record that number in the box at the bottom for “Total number of gue
» Multiply the total number of answers marked “yes” by four (4) to gst the foun

Foundation Area

&9’?

Aradernic Skl

in

A student must be
able to read and write

with a high level of

independence.

Self-Understanding
{(Meiacognition)

A student must be
intimately aware of his
or her strengths and
challenges in learning.

Self-Advocacy

A student must
independently ask for
~ and at imes even
fight for ~ services
and support,

Executive Function

A student must be
able to keep track of
assignments, organize
books/materials

and manage time
independently.

ns marked yes!
dation percent Ie:,

indications | Score

Scoring below three in this area indicates that a student would benefit from explicit
instruction (including direct explanation, guided practice and feedback) in Academic
Skills. Further testing can help identify specific skills needmg development,

At Landmark College, students must take a battery of achievement tests, including one
of the following: Nelson Denny, Woodcock Johnson, Gray Oral Reading or Wechsler
Individual Achievement Test. Landmark accepts students reading below a sixth-grade
level as well as students entering from some of the most seleciive colleges and
universities in the country. Testing helps us meet our goal of ensuring that every student
has the academic skills needed to work independently at the college level. Explicit
instruction techniques are an integral part of Landmark College’s approach to teaching.

A score lower than three in Self-Understanding suggests that a student would benefit
from further development of metacognition — a student’s awareness and understanding
of his own learning profile. The first step is for the student to meet with the psychologist
or neurcpsychologist who condusted the testing — or another qualified provider ~ for a
thorough explanation of fest results.

At Landmark, first semester students are required to engage in an in-depth research
project involving their testing. Our staff neurophysiologist works closely with students as
well as their advisors and professors o help them understand the results. Students are
often retested to clarify any gaps.

Scoring less than three in Self-Advocacy indicates that a student would benefit from
instruction in the laws and regulations regarding individuals with disabilities and higher
education. Because college students are adulis, they cannot be compelled to use
services and accommodations and, therefore, are required 1o advocate for themselves.
This means college students must personally request any required accommodations.

At Landmark College, first semester students are required fo study the laws pertaining o
disabilities in higher education and praciice seff-advocacy under the guidance of advisors
and professors.

A score below three in this area suggests that a student would benefit from focused
instruction on executive function skills.

At Landmark College, students are required to practice a variety of techniquns intended
to externalize executive functions. Beginning in their first semester, students leam the
Master Notebook System — a weekly planner and e-mail calendar system d signed to
build new pathways for self-management, time management and organization. Many
Landmark students benefit from explicit nstruction in executive function from their advisor
or a coach. An ADD coach can help students establish clear struciures and sirategies

for managing various projects and determine f.f next actions required to move each
project forward,



Foundation Area Indications Soore

Motlvalion and Scoring below three in Motivation and Confidence suggests a student cannot clearly
Confidencs visualize successfully completing a college education. College students who would

rather be somewhere else — working for a living, attending trade or technical school,
A student must have pursuing dreams such as sailing around the world — are unlikely to take advaniage of the
clear set goals and resources necessary to complete a college degres. Furthermore, students who do not
believe that he or she believe they are capable of doing the required work are likely to give up, even skipping
can succeed. classes or finals.

For many Landmark students, engaging in studies at the level needed for coliege involves
a constant struggle with self-doubt and insecurity. We know the best antidote is success,
but many students need a great deal of encouragement to complete that first semester.
Landmark students often benefit from individual coaching 1o visualize their own success,
establish goals and create a plan they can use to achieve those goals.

Skills Total Total number of questions marked “yes?

Foundation Percentile  Multiply the above Skills Total by four (4) to get the overall percentile.

This guide is intended for use as a starting point for discussion. Understanding the areas where a student might struggle can help
determine the appropriate suppotis. Scores developed through the questionnaire should provide a good sense of the various
challenges the student faces.

For each Foundation Aresa, there is a brief definition followed by an explanation of implications associated with the score. These scoring
implications for each Foundation Area are considered more important and informative than the overall percentile.

However, scoring 80 percent or higher suggests a student is likely to succeed independently in a traditional college environment.
Scoring below B0 percent suggests a student is fikely to struggle in a traditional college setting. For these students, the kind of

specialized strategies and skills-building offered at Landmark College may be beneficial before pursuing a traditional college experience.

I you have any questions about this guide, contact Landmark College at 802-387-6718.
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AIR Self-Determination Scale®

STUDENT FORM
Student’s Name Date
School Name Your Grade
Your Date of Birth

Month Day Year

HOW TO FILL OUT THIS FORM

Please answer these questions about how you go about getting what you want or need. This may
occur at school, or after school, or it could be related to your friends, your family, or a job or
hobby you have.

This is not There are no right or wrong answers. The questions will help you learn about
a Test. what you do well and where you may need help.

Goal You may not be sure what some of the words in the questions mean. For
example, the word goal is used a lot. A goal is something you want to get or
achieve, either now or next week or in the distant future, like when you are an
adult. You can have many different kinds of goals. You could have a goal that
has to do with school (like getting a good grade on a test or graduating from high
school). You could have a goal of saving money to buy something (a new iPod®
or new sneakers), or doing better in sports (getting on the basketball team). Each
person’s goals are different because each person has different things that they
want or need or that they are good at.

Plan Another word that is used in some of the questions is plan. A plan is the way
you decide to meet your goal, or the steps you need to take in order to get
what you want or need. Like goals, you can have many different kinds of plans.
An example of a plan to meet the goal of getting on the basketball team would
be: to get better by shooting more baskets at home after school, to play
basketball with friends on the weekend, to listen to the coach when the team
practices, and to watch the pros play basketball on TV.

The AIR Self-Determination Scale was developed by the American Institutes for Research (AIR), in collaboration
with Teachers College, Columbia University, with funding from the U.S. Department of Education, Office of
Special Education Programs (OSEP), under Cooperative A greement HO23J200005

1 AIR Self-Determination Scale, Student Form



HOW TO MARK YOUR ANSWERS

EXAMPLE QUESTION:

I check for errors after completing a project.

EXAMPLE ANSWER:

Circle the number of the answer which tells what you are most like:
(Circle ONLY ONE number).

1 Never...ccoeeeeennn.

2 Almost Never..

3 Sometimes......

veeve.....Student never checks for errors.
................ student almost never checks for errors.

................ student sometimes checks for errors.

4 Almost Always.................student almost always checks for errors.

5 Always.........

REMEMBER

There are NO right
Or Wrong answers.

ceeeeeenaeeeneses.ouStudent always checks for errors.

This will not affect your child’s grade. So please think about each
question carefully before you circle your answer.

2 AIR Self-Determination Scale, Student Form



THINGS I DO

Almost Almost
1. I know what I need, what I like, Never Never Sometimes Always Always
and what I’'m good at.
O O O g a
1 2 3 4 5
Almost Almost
2. 1 set goals to get what I want or Never Never Sometimes Always Always
need. I think about whatI am
good at when I do this. O O O O 0
1 2 3 4 5
Things I Do — Total Items 1 + 2
Almost Almost
3. Ifigure out how to meet my Never Never Sometimes | Always | Always
goals. I make plans and decide
what I should do. 0 0 0 O 0
1 2 3 4 5
Almost Almost
4. 1 begin working on my plans to Never Never Sometimes Always Always
meet my goals as soon as
possible. 0 0 O O O
1 2 3 4 5
Things I Do — Total Items 3 + 4
Almost Almost
5. I check how I’m doing when I’'m Never Never Sometimes Always Always
working on my plan. If I need
to, I ask others what they think E] g E 9 E
of how I’'m doing.
Almost Almost
6. If my plan doesn’t work, I try Never Never Sometimes Always Always
another one to meet my goals.
il o a o a
1 2 3 4 5

3 AIR Self Determination Scale, Student Form

Things I Do — Total Items 5 + 6

Please go on to the next page =>




HOW I FEEL

Almost Almost
1. Ifeel good about what I like, Never Never Sometimes Always Always
what I want, and what I need to
do. 0 0 0 0 0
1 2 3 .4 5
Almost Almost
2. 1 believe that I can set goals to Never Never Sometimes Always Always
get what I want.
g a a | a
1 2 3 4 5

How I Feel — Total Items 1 +2

Almost Almost
3. I like to make plans to meet my Never Never Sometimes Always Always
goals. .
O o i a O
1 2 3 4 5
Almost Almost
4. 1 like to begin working on my Never Never Sometimes Always Always
plans right away.
o a a a O
1 2 3 4 5

How I Feel — Total Items 3 +4

Almost Almost
5. 1 like to check on how well I'm Never Never Sometimes Always Always
doing in meeting my goals. ,
a d O a a
1 2 3 4 5
Almost Almost
6. I am willing to try another way Never Never Sometimes Always | Always
if it helps me to meet my goals.
a a O g a
1 2 3 4 5

How I Feel — Total Items 5 + 6

Please go on to the next page =
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WHAT HAPPENS AT SCHOOL

Almost Almost
1. People at school listen to me when I talk Never Never Sometimes | Always | Always
about what I want, what I need, or what 0 0 q 0 q
I’'m good at.
goodat 1 2 3 4 5
Almost Almost
2. People at school let me know that I can set | Never Never Sometimes | Always | Always
my own goals to get what I want or need.
a a a O g
1 2 3 4 5
What Happens at School — Total Items 1 +2
Almost Almost
3. At school, I have learned how to make Never Never Sometimes Always | Always
plans to meet my goals and to feel good
about them. O O 0 O O
1 2 3 4 5
Almost Almost
4. People at school encourage me to start Never Never Sometimes | Always | Always
working on my plans right away.
O O a a a0
1 2 3 4 5
What Happens at School — Total Items 3 +4
Almost Almost
5. I have someone at school who can tell me if || Never Never Sometimes | Always | Always
I am meeting my goals.
O O a O g
1 2 3 4 5
Almost Almost
6. People at school understand when [ have to J| Never Never Sometimes | Always | Always
change my plan to meet my goals. They
offer advice and encourage me when I’'m E] E] g E E

doing this.

5 AIR Self Determination Scale, Student Form

What Happens at School — Total Items 5 + 6

Please go on to the next page =




WHAT HAPPENS AT HOME

Almost Almost
1. People at home listen to me when I talk Never Never Sometimes | Always | Always
about what I want, what I need, or what
[’'m good at. 0 0 0 0 b
1 2 3 4 5
Almost Almost
2. People at home let me know that I can set Never Never Sometimes | Always | Always
my own goals to get what I want or need.
a ad O 0 g
1 2 3 4 5
What Happens at Home — Total Items 1 +2
Almost Almost |
3. Athome, [ have learned how to make plans J| Never Never Sometimes | Always | Always
to meet my goals and to feel good about
1 2 3 4 5
Almost Almost
4. People at home encourage me to start Never Never Sometimes | Always | Always
working on my plans right away.
a a a a O
1 2 3 4 5
What Happens at Home — Total Items 3 + 4
Almost Almost
5. I have someone at home who can tell me if I || Never Never Sometimes | Always | Always
am meeting my goals.
a a a a O
1 2 3 4 5
Almost Almost
6. People at home understand when I have to  J| Never Never Sometimes | Always | Always
change my plan to meet my goals. They
offer advice and encourage me when I'm E] g g E E

doing this.

6 AIR Self Determination Scale, Student Form

What Happens at Home — Total Items 5 + 6

Please go on to the next page =




PLEASE WRITE YOUR ANWERS TO THE FOLLOWING QUESTIONS...

Give an example of a goal you are working on.

What are you doing to reach this goal?

How well are you doing in reaching this goal?

THANK YOU!

7 AIR Self Determination Scale, Student Form
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